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Welcome from Professor Christopher Snowden,
Vice-Chancellor, University of Surrey
I would like to extend a warm welcome to all of you who
have come together to share your ideas, experiences and
practices so that we can improve our students’ experiences.
The challenge of how we prepare students for an uncertain
rapidly changing world is a problem that everyone working
in higher education shares. In the true spirit of collegiality,
this conference is setting out to explore and develop deeper
understandings of the ways in which higher education
institutions are trying to value and recognise, through their
co-curricular and extra-curricular awards, the things that
students do in addition to their academic programme, to
develop themselves so that they are better prepared when
they enter the workforce.
The recession following the credit crunch really brings home how uncertain this world is, and the cut
backs we are making in higher education means that these ways of adding value to students’
educational experiences are under threat. But it is absolutely necessary that we do so because in the
longer term our students’ success is the basis of our own success. By honouring our students’ efforts to
prepare themselves as well as providing excellent educational opportunities, we can demonstrate the
partnership in learning that is required to enable people to prepare for and learn better in a modern and
increasingly complex world.
The University of Surrey’s Student Experience Strategy sets out a vision for a more complete education.
We are inspired by a vision of a higher education experience that recognises that students are engaged
in learning across the whole of their lives throughout their time at Surrey. It is this ‘whole life’ learning
that enables students to develop their unique identity, their subject and professional knowledge and
skills and the agency that will enable them to achieve their full potential and be successful throughout
their lives.
Many universities in the UK are embracing a similar vision and have developed the means, through their
co-curricular and extra-curricular awards, to encourage, value and recognise students’ life-wide’
learning enterprises. This conference celebrates the work that has already been done in establishing
these schemes but also invites people to share what has been learnt about supporting these forms of
education.
I am delighted that the University of Surrey, through the Surrey Centre for Excellence in Professional
Training and Education, is hosting this conference and that it is being supported by so many national
and international bodies. I hope that the conference will stimulate debate, enable ideas and practices to
be shared and result in new relationships from which new ideas and practices will flow.

Professor Christopher M Snowden FRS, FREng,
Vice Chancellor, University of Surrey

March 2010
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Conference Dedication
Professor Michael Pittilo MBE
Professor Mike Pittilo, known as Mike to everyone, was the Vice-Chancellor of The Robert Gordon
University until his death a few weeks ago. He was an inspiring and caring leader and a much loved
friend whose untimely death at the age of 55 deprived Higher Education of a great champion for the sort
of education that we surely need in order to prepare our students for the uncertainties and challenges
that lie ahead of them. He believed in education that was relevant to and learnt in real world situations.
He was passionate about the integration of academic and professional education and his own
professional life was a testament to his beliefs.
Mike was to have contributed to our conference as a member of the institutional leader’s panel and we
would like to acknowledge his contributions to higher education and services to health by dedicating our
conference to his memory.

Come to the edge.
We might fall.
Come to the edge.
It's too high!
COME TO THE EDGE!
And they came,
and he pushed,
and they flew.
Christopher Logue

This was Mike’s favourite poem. It sums up very well his views on what higher education was all about –
building students’ capability, confidence and will to be who they wanted to be so that when they were
pushed…they flew!
Mike was deeply committed to everything he did and passionate about many things inside and outside
higher education. He made you feel special and the care and attention he gave his personal
relationships brought the very best out of people. He was full of humour, humility and humanity. He
liberated the sparks that are within all of us, empowered us to do worthwhile things and things we didn’t
know we could do. Higher Education has lost a good friend, champion and leader but his spirit will live
on in all of us who knew him.
Norman Jackson
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Introduction
Enabling a More Complete Education
Norman Jackson Director of SCEPTrE
In this conference we are setting out to explore, evaluate and develop the ideas of
life-wide learning and life-wide education and to examine how we are trying to
recognise and value the learning students gain while they are at university from
experiences that are additional to their academic programme.
We welcome your views and perspectives on these themes before, during and
after the conference.

Learning for a complex world
This is SCEPTrE’s fourth and probably final conference as our CETL project will come to an end early in 2011. Four
years ago we launched our educational project with our ‘learning for a complex world’ vision, recognizing that
learning is a uniquely individual yet social act, and it is a never ending and never complete story. How we prepare
people for a life-time of uncertainty and change, and enable them to work with the ever increasing complexity of the
modern world, is the perpetual ‘wicked problem’ shared by higher education institutions and educationalists all over
the world. Directly or indirectly, this problem is the main force driving change in tertiary education. Our four
conferences formed around the themes of learning through enquiry, immersive experience, learning to be
professional and enabling a more complete education, have all addressed this concern.
Figure 1 SCEPTrE’s symbolic picture
We deliberately chose the metaphor of learning for a
complex world to provide a framework to integrate the
pedagogic ideas and practices that were proposed as the
basis for our CETL – namely learning through work, through
enquiry and through self-regulatory and reflective practices
(PDP). We commissioned Julian Burton, a talented artist, to
help us create an image that embedded these ideas about
learning in an even richer picture of learning: a picture that
emerged through conversation. Our symbolic wall drawing
is intended to convey some of the complexity of learning,
personal and professional development required to ‘perform
and adapt’ to an uncertain, ever changing and perpetually
challenging world. The picture tells a story that is far from
complete – in fact one of its attractions is that it is a trigger
for thinking and conversation and everyone can add the things that they think are important. As we grappled with the
implications of this rich concept we began to realise that we could do much more to prepare learners for the
complexities of the world by embracing a more holistic view of learning – a view that embraced the whole of their
lives while they are studying in higher education. We are calling this life-wide learning to complement the wellestablished life-long journey that we all make.
At the heart of our life-wide learning idea is the deep moral purpose of fostering learners’ will or the spirit to be and
become (Barnett 2005). An individual’s life-wide enterprise contains far more opportunity for learners to exercise
their will than the parts of their lives that are only associated with an academic programme. But will alone is not
enough alongside this intentionality learners must have the agency (ability to think, capability to act, self-awareness
and self-regulating capacity) to engage in ways that will enable them to act, influence events, achieve their goals
and learn through their experiences. They must be, or learn to be, agentic learners (Bandura 2001). A life-wide
learning enterprise contains far more opportunity and potential for the development of human agency than a formal
education programme alone and this connects the moral and educational arguments for life-wide education.
Self-awareness is a critical component of such human agency. Being able to think about a situation, decide what to
do, act and reflect on the experience is fundamental to our epistemology. Personal Development Planning (PDP)
has been introduced to encourage educators to pay more attention to this process. Life-wide learning provides a rich
personal learning environment within which to practice PDP and the way that institutions are utilising this
opportunity, through their schemes for recognising and valuing learning through life experiences, is an important
theme of the conference.
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Life-wide learning embraces learning in all contexts and work is a very important context. One way of another, most of
us spend a significant chunk of our lives working – even if we take the narrow view of work as having a job that earns
us income. In the last decade it has become increasingly important for universities to help their students (particular
those who enter university straight from school) with opportunities for developing skills that are relevant to the
workplace and to their employability or self-employment. But you can only really demonstrate that you are employable
by showing that you have worked in a work environment or you have engaged in experiences outside formal
education, like running a club or working voluntarily for a community organisation. It is these sorts of experiences and
what you have learnt and accomplished through them that employers are interested in seeing. One of the important
reasons for higher education to embrace the idea of life-wide learning is to help learners recognise that they are
developing and applying important skills, qualities, behaviours and dispositions that are relevant to their future ability to
earn and income in order to sustain themselves.
A richer conception of learning, knowledge, knowing and thinking
But focusing only on the value of life-wide learning from the perspective of employability does not honour the full value
of the educational concept that goes to the heart of what it means to be a human being (see Barnett, 2010).
Implicit in our vision of learning for a complex world is the notion that learners are the integrators of their learning from
different parts of their lives. Integration not only embraces what has gone before (the concept of life-long learning) but
also what is happening simultaneously in a person’s life (the concept of life-wide learning that frames our conference).
We have come to see integration as an important educational concept (Jackson 2009) and an important role of higher
education is to enable learners to develop the cognitive abilities to integrate their thinking and learning to enable them
to deal with new situations. The development of new award frameworks to value and recognise learning and
development gained through experiences that are not part of a programme as a means of supporting integrative
learning.
The ability to transfer and adapt learning to new situations is a requisite for being a successful learner in a complex
world and Michael Eraut’s contribution engages with these important dimensions of agency (Eraut 2010). One of the
social ways in which we transfer and adapt learning is through telling and listening to stories and we have come to
realise that the creation of narratives is an important feature of the frameworks we are exploring in this conference. In
order to recognise the forms of informal learning we need to become adept at telling the stories of our learning and
good at recognising learning in the stories. Dave Snowden’s contribution helps us appreciate the importance of
creating, telling and listening to stories , and shows us how technology can help us make more sense of the stories
around us (Snowden 2010).
How we construct our lives, the relationships we build, the experiences we engage in and the meaning we take from
these experiences is a very personal thing and we need to listen to the stories that people tell in order to develop our
appreciation of the real meaning of life-wide learning. Ron Barnett has interviewed a number of students at Surrey and
his keynote contribution to the conference will draw out some of the lessons he has learnt from the stories they tell.
We have also invited some students to tell their stories of the important sites for learning so that we can better
appreciate the value to them of their life-wide learning.
The human condition is to try to understand situations, to find things out in order to understand and solve problems
and to integrate information, knowledge and experience in order to make wise decisions (Figure 2). Such wisdom is
full of critical thinking and reasoning, imaginative creative thinking and integrated (connected, synthetic, relational and
experiential) learning, and our progress and success as human beings is dependent on continuously searching for and
growing new wisdom while retaining and using the insights that have already been gained. The ability to integrate our
thinking, experiences and practice is the foundation for expertise.
Figure 2 We need to
be able to think with
sufficient complexity
to understand the
consequences of our
actions.

One of the ‘problems’ with traditional higher education as a vehicle for preparing learners for the complexities of the
world ahead of them, is that it seems to take such a narrow view of what learning and knowledge is. Higher education
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is concerned primarily with codified knowledge and with its utilisation by learners in abstract hypothetical problem
solving. This is not to say that handling complex information in this way is not useful – far from it: it is an essential
process for enabling students to learn how to think about and work with complexity. Life-wide learning allows us to
engage a much richer conceptions of knowledge and knowing. For example, if we adopt Michael Eraut’s (2009 and
2010) conception of personal knowledge we can gain a better understanding of the scope for the sources of
knowledge that learners draw upon in a life-wide learning context.
‘I argue (Eraut 2009:2) that personal knowledge incorporates all of the following:
Codified knowledge in the form(s) in which the person uses it
Know-how in the form of skills and practices
Personal understandings of people and situations
Accumulated memories of cases and episodic events (Eraut, 2000, 2004)
Other aspects of personal expertise, practical wisdom and tacit knowledge
Self-knowledge, attitudes, values and emotions.
The evidence of personal knowledge comes mainly from observations of performance, and this implies a holistic
rather than fragmented approach; because, unless one stops to deliberate, the knowledge one uses is already
available in an integrated form and ready for action.’
Recognising and valuing these forms of highly personal and situated knowledge and learning requires a very
different approach to the assessment of a students understanding of something they have read in a book and the
question of ‘how we do it?’ is the central challenge for the sorts of schemes we are exploring in this conference.
The fundamental question for higher education is, How can higher education be higher if it ignores the higher forms
of learning and the agency to create new and relevant knowledge, that characterise learning in the real world
outside higher education?
In creating our proposition for life-wide learning and life-wide education we are not trying to reject the existing
paradigm, rather we are seeking to extend and reshape the paradigm so that it is more inclusive in its conception of
learning and knowing, and to achieve a better balance between different forms of learning and knowing in a range of
contexts and situations. Dave’ Snowden’s contribution (Snowden 2010) helps us see the added value in the lifewide learning, life-wide educational paradigm by looking at learning, knowledge and judgement in society, based on
insights and learning from the natural sciences by:
applying complex adaptive systems theory, sometimes known as the science of uncertainty, to learning and
knowledge examining the role of the micro-narratives of day to day existence for research and knowledge transfer:
arguing that we need to pay more attention to these in learning for and in the real world using technology as a tool
to facilitate understanding and decision making, not to replace it
measuring impact of actions in an unknowable future, alternatives to the tyranny of outcome based target.
The amount of information we have to deal with everyday of our lives is an important dimension of the complexity of
the modern world together with the increasing use and diversity of technology we are using to communicate this
information. Building on Dave Snowden’s contribution, the involvement of learners in new media and the cultures of
participation some technologies spawn, has an essential role to play in the developing the agency and
accomplishment of learners through their life-wide learning enterprise. Specifically, participation in this interactive,
media rich world helps learners develop new literacies, capabilities and dispositions that are relevant and necessary
to future learning in an information-rich, networked world (Jackson, 2009). Reinforcing Dave Snowden’s arguments
for the use of technology to facilitate our sense making from the micro-narratives of life, Richard Hall’s contribution
examines more generally, the technologies that are part of the ecology of new media, and argues that they provide
essential agency to facilitate the recording/representation, evaluation and recognition of life-wide learning.
Nurturing spirit the will to be and become a better human being, the will to overcome
The individual leaner (you, me, our students, friends and family and everyone else) lies at the heart of our symbolic
drawing and central to our learning and the way that we see and engage with the world is our will to be and become.
We agree with Ron Barnett (Barnett 2005) that will is the most important concept in education for without it we
cannot achieve anything of significance. We cannot make decisions about a situation we find ourselves in, we
cannot act in ways that are ethical and appropriate to the situation and we cannot learn how to deal with the
situation or learn from the experience. Willingness to be, to do and to become are important themes in Ron Barnett’s
paper (Barnett 2010) based on an interview study of university students’ involvement in their life-wide learning
enterprise.
But life is full of twists and turns and having the will to overcome adversity is fundamental to being resilient in a world
of continuous and rapid change: just look at the disruption to people’s lives caused by the current economic
situation. Richard Hall’s contribution (Hall 2010) explores the idea of a curriculum for resilience and argues that a
life-wide curriculum offers more possibility of helping learners recognise and develop their agency to be resilient in a
9
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disruptive world.
There are particular situations that people encounter, known as immersive experiences (Jackson and Campbell, in
press and http://immersiveexperience.pbworks.com/ ), which are particularly favourable to the development of
personal resilience. These are situations of engagement and challenge that go well beyond what is normally
encountered in every day life and they result in transformation – the person that comes out on the other side of such
an experience is very different from the one that went into the experience. Such situations are difficult to engineer
and the ethics of putting students into stressful situations is problematic. But such situations do naturally occur in
students’ lives (Campbell 2008). By embracing the idea of life-wide learning higher education can value and
recognise the transformative learning and personal growth that emerges through such experiences.
A fundamental question for higher education curriculum designers is what forms of experience nurture the spirit that
will enable learners to become who they want to become and overcome the considerable challenges that many will
experience in their professional and personal lives? Our belief is that an academic, discipline-based programme
alone cannot provide the answer to this question for many people, and SCEPTrE’s efforts to add value to an already
rich higher education experience has been motivated by this question.
A More Complete Education: life-wide learning and life-wide education
What we do as educators and institutions is only one side of the educational equation. Learners are busy preparing
themselves for the rest of their lives. Thinking about what learning for a complex world means led me to conclude
that the only way we can prepare ourselves for the complexities and challenges that lie ahead is to take the whole of
our lives into consideration. It seems self evident that we are who we are because of the way we have lived our lives
and the way we currently live our lives and what we learn through our experiences holds the potential to become
who we want or need to be. The term life-wide learning (Jackson 2008) embraces the many sites for learning that
occur in a learner’s life at any point in time. The concept adds value to the well established idea of life-long learning
which captures the continuous set of patterns of learning that emerge from personal needs, aspirations, interests
and circumstances throughout an individual’s life. It follows that the idea of life-wide education (Barnett 2010) is
given meaning and material substance through the intentional designs and actions of an institution or educational
provider who seeks to encourage, support, recognise and value learning from all parts of a learner’s life. Ron
Barnett will explore with us some of the implications of life-wide education for institutions.
When designing educational experiences we usually begin with ‘our’ professional concepts of a curriculum. We
begin with our purposes and the outcomes we want to promote, create a design, think about the content, encourage
learning through our teaching and learning activities, the resources we provide, and what and how we choose to
assess what value. We may encourage the integration of the real world into our designs by choosing a context like
work and create a design to enable learners to learn through the work placement experience.
But what if we were to begin with the learner and their life, and see the learner as the designer of an integrated
meaningful life experience? An experience that incorporates formal education as one component of a much richer
set of experiences that embrace all the forms of learning and achievement that are necessary to sustain a
meaningful life. Integration suggests the bringing together of separate entities to make a new and more connected
whole. We see study, work and play as separate activities because that is the way our culture sees them. But these
experiences are integrated into our life along with all the learning that flows from them and we develop as
individuals through the unique combination of experiences that compose our lives.
Beyond design how do we as teachers encourage learners to integrate their learning from different parts of their
lives? John Cowan shares his wisdom on this question: wisdom that only comes from a life-time commitment to
learning (Cowan 2010). He concludes that what matters to him as a teacher is exactly what matters to him as a
learner. And there are lots of people in higher education, other than teachers, who are directly involved students
learning and development whose important role can be more explicitly recognised within a life-wide learning
paradigm.
Figure 3 Symbolic drawing of a life-wide curriculum
We are using the term life-wide curriculum (Jackson 2008) to
embrace the idea of an educational design that seeks to empower and
enable a learner to integrate their learning from any aspect of their life
into their higher education experience. The concrete expression of this
idea (Figure 4) translates into curriculum map containing three different
curricular domains all of which have the potential to be integrated into a
learner’s personalized higher education experience and be recognised
:1) academic curriculum which may by design integrate real world work
or community-based experiences 2) co-curriculum – designed
experiences that lie outside the credit-bearing programme which may
or may not receive formal recognition for learning 3) extra-curricular
experiences that are determined by the learner themselves.
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Figure 4 Life-wide curriculum (Jackson 2008)
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Co- and extra- curricular award schemes: an emergent phenomenon
But it is not enough to encourage and support learners in their life-wide learning enterprise they have to believe that
institutions value their efforts to make their own education more complete and this brings us to the central theme of
our conference.
Surveys undertaken by Tom Norton (Norton 2009) and Charlie Rickett (2010) have shown that co- and extracurricular award and recognition schemes are now an important feature of the UK Higher Education landscape. This
phenomenon is associated with all university peer groups and is especially well represented in the top 20 research
intensive Russell Group and 1994 Group of Universities.
The emergence of co- and extra-curricular awards suggests that we are witnessing a system-wide adaptation that is
fundamentally about making higher education more relevant to the lives of learners and recognising that there is
more to learning and education than ‘just’ studying a subject.
With such a rapid growth in these awards and schemes for recognising informal learning across the sector there is
likely to be a multiplicity of reasons. For example:
The restrictive nature of the traditional single honours course in UK HE which leaves little scope for broader
educational considerations especially in research intensive universities (for example in contrast to liberal arts
education in USA where these forms of learning are often integrated into the credit bearing curriculum).
The drive for efficiency has progressively reduced contact time: in some courses students spend significantly more
time doing things other than studying.
The necessity of students to undertake significant paid work in order to support themselves through university and
the recognition that there is a ready made context for demonstrating students’ employability skills by recognising
that work is a valid context for learning.
Increasing student and parental expectations of value for money. Institutions that can offer such awards can claim
they are adding more value to students’ educational experiences.
The driver that employability has to be an important outcome of a university education so demonstrating a
commitment to helping students’ demonstrate their employability skills is an important strategic factor.
The significant support being given by employers and graduate recruiters, as evidenced through sponsorship and
direct involvement in institutional schemes, further reinforces the institutional, student and parental beliefs that these
schemes are a worthwhile investment.
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Following others: Once there is movement others see the value and/or do not want to be left behind.
A genuine desire to broaden and deepen the conception of what a higher education means and to embrace a much
richer conception of learning: one that truly embraces the real world beyond the classroom
I believe that the phenomenon we are witnessing is a system-wide adaptive response to the wicked problem of how
we prepare learners better for the complex world in which they will live and work. Like all emergent phenomenon the
creative dynamic is leading to many different approaches being crafted and supported within specific institutional
situations and circumstances. In creating this conference SCEPTrE felt that there was an opportunity to celebrate
and learn more about the different approaches that have been developed by bringing people together who are
responsible for running and supporting such schemes in order to share of ideas and practices, challenges, problems
and their resolutions.
Value, opportunities and challenges
Our conference is all about sharing perspectives on the value, opportunities and challenges afforded by re-framing
higher education in terms of a life-wide learning, life-wide educational paradigm. We are not suggesting that we
reject the existing paradigm rather, and in sympathy with the liquid world we live in, we extend it to embrace notions
of learning and being that are more familiar in and relevant to the world outside the classroom.
The organisers for the conference have five ambitions:
To encourage networking and relationship building: To bring people together who are involved in promoting and
facilitating students’ learning and development through co- and extra-curricular experiences and or who organise
award schemes that recognise and value such learning
To facilitate the development of knowledge for better practice: As an integral part of this process, to encourage the
sharing of experiences and practices so that we all might be better informed develop knowledge about these
schemes through their documentation.
To stimulate development and evaluation of ideas: To encourage exploration and the further development of the
ideas of life-wide learning and life-wide education with people who are already involved and committed to learning
that is beyond the academic curriculum.
To promote discussion: One of the central purposes of the conference is to bring knowledgeable and experienced
educational practitioners and leaders together to share their perspectives on the value, opportunities and challenges
afforded by the concepts of life-wide learning and life-wide education and the recognition and award schemes that
have been developed to draw benefit from these forms of learning. To this end we have convened a series of panels
the members of whom will offer their perspectives to try to stimulate thinking and discussion. These discussions will
be captured so that other people who cannot participate in the conference might benefit.
Through these things, to encourage perspective change. Through engagement do we begin to change the way we
see and understand?
Panels
Institutional Leader perspectives
Co-Curricular / Extra-Curricular Scheme Leaders – quality and standards
Students - valuing and recognising our life-wide learning
Employer and graduate perspectives
Integrating PDP & technology to make informal learning explicit: the challenge of HEAR
Our appreciation
We are delighted that so many colleagues and institutions are participating in our conference and we hope that the
relationships developed will encourage the further development of a practitioner network. Our ambition is to support
the initial documentation of schemes through our e-proceedings and poster gallery and we invite any practitioner or
institution who has developed such a scheme to contribute an article or poster after the conference.
We are also grateful to receive the support of a number of important organisations – QAA, HE Academy, 1994
Group of Universities, Centre for Recording Achievement and Association, Graduate Recruiters and the World
Association of Cooperative Education. Their support shows us that they also recognise this as an important
development.
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Complete Education: Encouraging, recognising and valuing life-wide learning in Higher Education on-line at
http://lifewidelearningconference.pbworks.com/E-proceedings
Jackson, N. J. (2008) A Life-Wide Curriculum: Enriching a traditional WIL scheme through new approaches to
experience-based learning. Proceedings of the WACE Symposium Sydney 2008. on-line at
http://www.acen.edu.au/images/resources/conferences/wace_conference_08/e-proceedings.pdf
Jackson N J (2009) Surrey Award : A Design for Integrative Learning. Integrative Learning: Addressing the
Complexities Conference in Atlanta. On-line at: http://lifewidelearning.pbworks.com/Integrative-Learning Accessed
December 24th 2009
Jackson N J (2010) Opportunities for Media Enabled Learning through a Life-wide Curriculum. On-line at:
http://lifewidelearning.pbworks.com/New+Opportunities+for+Media+Enabled+Learning+
through+a+Life-wide+Curriculum
Jackson, N. J, and Campbell, S. (in press) The Nature of Immersive Experience. In N J Jackson (ed) Learning to be
Professional through a Higher Education e-book Chapter A9. on-line at
http://learningtobeprofessional.pbworks.com/
Hall, R. (2010) How can technology help us realize the learning potential of a life-wide curriculum? In N J Jackson
and R K Law (eds) Enabling a More Complete Education: Encouraging, recognising and valuing life-wide learning in
Higher Education on-line at http://lifewidelearningconference.pbworks.com/E-proceedings
Norton, T. (2009) Beyond the Curriculum: Opportunities to enhance employability and future life choices
Report Policy Group 1994 Group of Universities on-line at:
Rickett, C. (2010) Co-Curricular and Extra-Curricular Awards: A new Phenomenon in Higher Education for
recognising and valuing Life-wide Learning. In N J Jackson and R K Law (eds) Enabling a More Complete
Education: Encouraging, recognising and valuing life-wide learning in Higher Education on-line at
http://lifewidelearningconference.pbworks.com/E-proceedings
Snowden, D. (2010) Learning in a complex world: creating meaning through narrative and the role of technology in
augmenting human sense-making. In N J Jackson and R K Law (eds) Enabling a More Complete Education:
Encouraging, recognising and valuing life-wide learning in Higher Education on-line at
http://lifewidelearningconference.pbworks.com/E-proceedings
Copies of conference papers and video or audio recordings of presentations will be hosted by the conference wiki
http://lifewidelearningconference.pbworks.com/
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Invited Speakers
Professor Ron Barnett is Emeritus Professor of Higher Education at the Institute of
Education, University of London. He is a recognized authority on the conceptual and
theoretical understanding of the university and higher education.
He has held senior positions at the Institute of Education, including that of ProDirector for Longer Term Strategy and was also, for seven years, a Dean. He is a
past Chair of the Society for Research into Higher Education, and has recently
served as a Special Adviser to the House of Commons Select Committee Inquiry into
Universities and Students. He is a Fellow both of the Higher Education Academy
and the Society for Research into Higher Education and is currently Senior Research
Consultant with SCEPTrE. He has been awarded a higher doctorate of the
University of London and was the recipient of the inaugural ‘Distinguished
Researcher’ prize of the European Association for Institutional Research (EAIR).
Three of his many books, several of which have won prizes, Realizing the University
in an age of supercomplexity, Engaging the Curriculum in Higher Education (with
Kelly Coate, 2005) and A will to Learn: being a student in an age of uncertainty
(2007) have had an important influence on SCEPTrE’s work and the idea of life-wide learning and life-wide
curriculum.
SCEPTrE Life Achievement Award 2010
SCEPTrE would like to acknowledge the enormous contribution that Professor Ron Barnett has made to developing
understanding of what a higher education means and his visions of an engaging higher education curriculum that
fosters the will to be and become.

Professor John Cowan entered academia after a successful career as a structural
engineering designer. His research at Heriot-Watt University, Edinburgh, where he
was the first Professor of Engineering Education in the UK, latterly concentrated on
student-centred learning and the learning experience. On moving to the Open
University in Scotland, he encouraged innovative curriculum development and
campaigned nationally for rigorous formative evaluation in higher education. His
passion for and professional interest in student-centred learning now spans over 40
years. During that time he has placed an ever increasing emphasis on preparing
students to exercise stewardship over their life-wide development while at University,
and in lifelong learning thereafter. He continues to share his wisdom with higher
education teachers at Napier University.
John’s collegial spirit is well known. In describing himself he says, “it's best just to think of me as a part-time teacher
nowadays, with personal history to draw on and a willingness to share with some colleagues, if they want to
innovate in areas where I have some experience.” SCEPTrE has benefited hugely from his willingness to share the
wisdom he has gained from a lifetime of committed professional practice and personal and his own professional
development (most recently in a set of ITunes podcasts).
John has inspired many higher education teachers. In reviewing this book Becoming and Innovative Teacher’
Professor John Biggs wrote’"...a delightful and unusual reflective journey...the whole book is driven by a cycle of
questions, examples, strategies and generalizations from the examples. In all, it is the clearest example of practisewhat-you-preach that I have seen."
This sums John up very well!
SCEPTrE Life Achievement Award 2010
SCEPTrE would like to acknowledge the significant contribution that John has made to the profession of higher
education teaching and to his commitment to education that truly encourages and draws upon students’ life-long
and life-wide learning experiences.
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Professor Michael Eraut is Emeritus Professor of Education at the Sussex Institute
of the University of Sussex. He is a world expert and the UK’s leading researcher into
how professionals learn in work place settings. His pioneering research has found
that most learning occurs informally during normal working processes and that there
is considerable scope for recognising and enhancing such learning. His books
include the highly acclaimed Developing Professional Knowledge and Competence.
In 2007 he completed an ESRC-funded five year study of how professionals learn in
the early part of their careers and Michael is working with SCEPTrE to help transfer
and adapt some of this research knowledge to the professional work placement
context in order to improve students’ experiences. But in this conference we are
inviting him to look to the life-wide dimension of learning and to see what can we
learn about the process of transferring and integrating knowledge and insights gained
in one context to another.
SCEPTrE Life Achievement Award 2009
Michael received our Life Achievement Award in recognition of the enormous contribution he has made to our
understanding of learning in professional work environments and for his willingness to try to improve higher
education students’ experiences by applying his knowledge to the placements.

Dr Richard Hall is the e-Learning Co-ordinator for De Montfort University, Leicester
and a National Teaching Fellow (2009). He is responsible for the academic
implementation of e-learning with the aim of enhancing the student learning
experience, and as such he works to build networks of e-Learning Co-ordinators and
Champions across the University. His favourite work involves teaching first-year
historians and supervising research students in technology-enhanced learning
[TEL].
He manages several national projects that are focused on the staff and student
experience of TEL, and its impact on participation and co-governance in the
curriculum. He was the Project Manager for DMU’s e-Learning Pathfinder Project,
which investigated mainstreaming Web 2.0 technologies across the institution in
academic and academic-related departments. He also project managed our HEAfunded CoTIL project, which is a partnership with the National Institute for Adult and
Continuing Education investigating the relationships between social media and
transitions. He is the project lead at DMU for the JISC-funded MoRSE, curriculum delivery project, which looks at
the role of social media in supporting placement students. Richard is part of a team that has recently won funding
from JISC to evaluate deliberative approaches to building users’ involvement in greening ICT, through the DUALL
project.
Richard’s research interests include the impact of new media on pedagogic practice and institutional structures, and
more importantly upon learner-empowerment, agency and participation. He is interested in issues tied to the postdigital and framing a resilient education. He is also concerned about Green ICT, and the impact of technology on
climate change and energy sufficiency.
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Dave Snowden is one of the leading figures in the movement towards integration of
humanistic approaches to knowledge management with appropriate technology and
process design. A native of Wales, he was formerly a Director in the IBM Institute for
Knowledge Management where he led programmes on complexity and narrative. He
pioneered the use of narrative as a means of knowledge disclosure and crosscultural understanding. He is a leading keynote speaker at major conferences around
the world and is known for his iconoclastic style, pragmatic cynicism and extensive
use of stories to communicate what would otherwise be difficult concepts.
He is Director of the Cynefin Centre for Organisational Complexity which focuses on
the development of the theory and practice of social complexity. The Cynefin
framework is recognized as one of the first practical applications of complexity theory
to management science and builds on earlier pioneering work in Knowledge
Management. He regularly consults at the board level with some of the world's
largest companies as well as to Government and NGOs and was recently appointed
as an advisor on sense making to the Singaporean Ministry of Defence. In addition
he sits on a number of advisory and other bodies including the British Standards
Institute committee on standards for Knowledge Management.

Tom Norton is Director of Internal Policy Development, at the 1994 Group of Universities. He
joined the 1994 Group in January 2006, and has responsibility for working with member institutions
to develop the Group’s positions on key areas of national policy. He has produced a number of
external reports on behalf of the Group, including Beyond the Curriculum: Opportunities to
enhance employability and future life choices (Nov 2009), Postgraduate Provision at 1994 Group
Universities (Jan 2010), and the Group’s Student Experience Policy Statement (Nov 2007), as well
as producing the Group’s submissions to major consultations and reviews. Tom has an MA in
Modern History from the University of Reading and a BA (Hons) in Comparative American Studies
from the University of Warwick.
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Artists in Residence
Patrick Saunders is also an
extraordinary artist. He joined
us for our Experiential
Academy and captured the
story of the event as it
unfolded.
Patrick specialises in a
clean, cartoon style, usually
black-and-white pen and ink work, but also coloured pencil,
paint, pastel and felt-tip. He always works by hand, even on
the meticulous shading that characterises his work.
He currently lives in Belfast, Northern Ireland, but his work
continues to take him to all the weird and wonderful places he
used to dream about, and some even more so.
In November 2009, Patrick was commissioned by the European
University Association (EUA) as cartoonist at the Fourth Quality
Forum, entitled “Creativity and Diversity: Challenges beyond
2010”. As well as illustrating, he presented his observations to
the assembled delegates on the final day.

Guildford School of Acting
GSA Dancers are a group of 14 dancers and singers recruited from the Musical Theatre
undergraduate courses of the Guildford School of Acting. They formed
in the Autumn 2007 after a local company asked if there was group
who could perform a Moulin Rouge-style entertainment for the West
Surrey Association Annual Gala Dinner. It was a great success and
GSA Dancers have gone from strength to strength.

A quiet space
Conferences can be very busy places so we are offering you a place
where you can find a bit of peace and quiet away from all the hubbub in
‘SCEPTrE’ which is located on the second floor of the AC Building. To
gain access to this peaceful place simply go to the reception desk in
SCEPTrE’s centre, first floor of the AC Building and give your name. The
wireless enabled space contains comfy chairs and write-on walls.
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Registration Information
Registration Desk
Audio Visuals

The Registration Desk is located on the
ground floor of the AC Building, SCEPTrE
Reception. On arrival you will be given a
name badge and a conference folder
containing all of the conference
information and conference programme.

Student technologists will be on hand
during both days to help presenters with
any technical needs. Check with Chris
Stanage at reception if you have a query.

Alterations in Programme
The Conference Committee reserves the
right to make such alterations to the
programme as circumstances.

The opening hours for the registration
desk are as follows:
Tuesday 13th April
Wednesday 14th April

10.00am-12.00pm
08.00am - 10.00am

Car Parking
Car park permits have been issued to all
delegates, residential and day visitors.
Please display them clearly through the
windscreen. Parking is available anywhere
in the main car park on campus.

A floor plan of the venues being used at
the conference can be found on page 16
Breakfast on Wednesday 14th April will be
served in Hillside Restaurant (formally
known as Seasons) for residential
delegates. All lunches, refreshments and
the dinner reception will be provide in the
Lecture Theatre Concourse. On the
evening of 13th April, the conference
dinner on will be provided in Wates House.

Non-smoking policy
Smoking is not permitted in any of the
conference venues. Outside smoking
areas are available.

Campus Catering Facilities
A traditional licensed bar and
a beer garden are also part
of the Wates House
experience.

Starbucks - Beverages.
Beans. Baristas.
Offering a variety of shot &
cold snacks.

(9am-9.30pm Mon to Weds)
food available 12-2pm then
bar snacks.

Monday to Friday 8am until
10pm.

It offers a full range of
coffees and also a selection
of beans. Enjoy a take-away
coffee or an ice cold Frappe.

Lakeside Restaurant offering a contemporary,
brasserie style dining
experience.

(8am - 4pm)

Monday to Friday with
lunches served between 12
and 2pm.

Offering a full range of
snacks and freshly made
sandwiches.
Visit our made to order
baquette bar.
Cooked breakfast is
available until 11am.

Hillside Restaurant Conference dining only
(7.30am - 7pm)

(8am-2.30pm)
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Guildford
Guildford, just ten minutes walk away, is a bustling, historic town with medieval buildings
and a cobbled high street. Guildford is one of the top shopping centres outside of London
offering specialist food, music, designer label shops, traditional street markets, modern
shopping malls and boutiques to ensure no shortage of choice. Nightlife is lively with three
night clubs, over 25 pubs and bars and restaurants to suit every taste and budget. There is
a major regional theatre within the town, The Yvonne Arnaud offering plays, shows, opera
and ballet. The Spectrum Leisure Centres offers excellent swimming, ice-skating, athletics,
basketball and ten-pin bowling facilities to complement the University's own sports facilities.

Travelodge, Guildford. Conference Hotel

Guildford’s Surrounding Area

Lecture
Theatre
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Floor Plan - Lecture Theatre Block—Level 2

Griffiths Theatre
Upper Floor

Lecture Theatre H

Lecture Theatre J

Lecture Theatre L

Floor Plan - Lecture Theatre Block—Level 1
Griffiths Theatre
Lower Floor

Lecture Theatre B
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Floor Plan - Lecture Theatre Block—Level 0

Lecture Theatre A

Floor Plan -
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Speakers & Parallel Sessions - Timetable
Tuesday 13th April 2010
Time

Session

Room

11.30-12.45

Professor Christopher Snowden, Vice-Chancellor

Griffiths
Theatre

Welcome
Professor Norman Jackson, SCEPTrE Director
Conference Introduction
Keynote talk: Professor Ron Barnett
Life-wide education: a new and transformative concept for higher education?
LUNCH BREAK
LECTURE THEATRE CONCOURSE
1.45-2.55

Institutional Leaders Forum - ’Opportunities and Challenges’.
Chaired by Professor Gill Nichols, DVC Academic Development, University of Surrey

3.00-3.55

Students’ Voices—Valuing and Recognising our Life-wide Learning
Chaired by Ms Lisa Shah, University of Surrey Students Union UP Societies & Individual Development

Griffiths
Theatre

Griffiths
Theatre

BREAK
4.40-5.35

Invited Speaker: Professor John Cowan, Edinburgh Napier University
Life-wide Learning ‘What matters to me as a teacher’.

Griffiths
Theatre

4.40-5.35

Break-out Discussion Room - Institutional Leaders

A

4.40-5.35

Break-out Discussion Room - Student Voice

B

4.40-5.35

University of Derby Award Programme - Recognising students’ extracurricular experiences and employer
engagement.

H

Asia Alder

4.40-5.35

Standards and Assessment: Focusing on essential skills and knowledge in student work placements.

J

Tony Sahama, Deborah Peach and Graham Willett, Queensland University of Technology, Australia.

4.40-5.35

It never stops: fostering professional practice on the Birmingham Personal Skills award.

L

Sarah Jefferies, Programme Manager.

4.40-5.35

Salford Student Life award

?

Donna Berwick, Student Life Directorate, Salford University

POSTER RECEPTION - LECTURE THEATRE CONCOURSE

CONFERENCE DINNER AND EVENING ENTERTAINMENT - WATES HOUSE
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Wednesday 14th April 2010
Time

Session

Room

9.00-9.55

Award Leaders Panel - How do we assure the quality and standards of our Extra and Co-Curricular awards?

Griffiths
Theatre

Chaired by Professor Norman Jackson, SCEPTrE Director
10.00-10.55

Employer/Graduate Recruiter Perspective (sponsored by AGR)
Chaired by Carl Gilleard, CEO Association of Graduate Recruiters

Griffiths
Theatre

BREAK
11.35-12.30

Invited speaker: Professor Michael Eraut, University of Sussex
The Balance between Communities and Personal Agency: Transferring and integrating knowledge and know-how between different
communities.

Griffiths
Theatre

11.35-12.30

Break out Discussion Room - Award Leaders Panel

A

11.35-12.30

Break out Discussion Room - Employer/Graduate Recruiter Panel

B

11.35-12.30

Leeds for Life: embedding the value of co-curricular experience

H

David Gardner and Caroline Letherland, University of Leeds
11.35-12.30

The Plymouth Graduate Award Scheme: driving and responding to evolutionary change

J

David Croot
11.35-12.30

Warwick Advantage Award; formal recognition fir extra-curricular involvement

L

Anne Wilson, University of Warwick
LUNCH BREAK - LECTURE THEATRE CONCOURSE
1.15-2.10

Making informal learning explicit: the challenge of HEAR and the role of PDP
Chaired by Rob Ward, CEO Centre for Recording Achievement and co-ordinator of PDP and e-portfolio network

2.15-3.10

Invited Speaker: Dr Richard Hall, DeMontfort University and NTF
How can technology help us realize the learning potential of a life-wide curriculum?

2.15-3.10

Invited Speaker: Tom Norton, 1994 Group of Universities

Griffiths
Theatre
Griffiths
Theatre
A

Beyond the curriculum: Results of a survey of co-curricular awards in 1994 Group Universities
2.15-3.10

Enhancing the Student Experience through Life-wide Learning: The students’ perspective

B

Edward Mosley and Rajinder Bhuni, University of Leicester
2.15-3.10

Break out discussion group - PDP and HEAR

H

2.15-3.10

Futures Award

J

Janet Bird and Anna Richardson, University of Central Lancaster
2.15-3.10

The University of Queensland Advantage (The UQ Advantage)

L

Professor Sushila Chang, Office of Undergraduate Education, The University of Queensland, Brisbane, Australia
3.15-4.05

Learning in a complex world: creating meaning through narrative and the role of technology in augmenting human sense-making
Dave Snowden, Founder & Chief Scientific Officer, Cognitive Edge Pte Ltd

3.15-4.05

Loughborough Employability Award

Griffiths
Theatre
A

Yvonne Hamblin, Employability Development Advisor
3.15-4.05

Creative Arts Students’ Work-related Learning Experience in the Public and Third Sectors: A Cross-case Analysis of Four
Dimensions of Learning

B

Catherine Smith and Angeliki Triantafyllaki
3.15-4.05

Assessing Performance and Capability in the Work Place: Focusing on essential skills and knowledge in student work placements

H

Tony Sahama, Deborah Peach and Graham Willett, Queensland University of Technology, Australia.
3.15-4.05

Mapping the terrain: survey of co-curricular and extra-curricular awards

J

Charlie Rickett, University of Surrey
4.10-4.30

Plenary - Observations and reflections on the opportunities and challenges of Life-wide education
Ron Barnett
BREAK
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Tuesday April 13th
11.30-12.45 Keynote presentation
1 Life-wide education: a new and transformative concept for higher education?
Ronald Barnett, Institute of Education, University of London
If lifelong learning is learning in that occupies different spaces through the lifespan – ‘from cradle to grave’ – lifewide learning is
learning in different spaces simultaneously. Such an idea of life-wide learning throws into high relief issues precisely of
spaciousness – of authorship, power, and boundedness; for characteristically, pursued in different places under contrasting
learning conditions, the various learning experiences will be seen to exhibit differences in authorship, power and boundedness,
as well as in other ways. In turn, such a conception of lifewide learning suggests a concept of liquid learning, a multiplicity of
forms of learning and thence of being experienced by the learner contemporaneously. This concept – of life-wide learning –
poses in turn profound questions as to the learning responsibilities of universities: do they not have some responsibility
towards the totality of the students’ learning experiences? Does not the idea of life-wide education open here, as a
transformative concept for higher education? In sum, the idea of life-wide education promises – or threatens – to amount to a
revolution in the way in which the relationship between universities, learners and learning is conceived.
Key words: life-wide education, life-wide learning, liquid learning, contemporaneous experiences

16.40-17.35 Parallel sessions
2 Life-wide Learning ‘What matters to me as a teacher
Invited Speaker: Professor John Cowan, Edinburgh Napier University
John Cowan will explain why he values a Rogerian approach to learning and teaching – and how that can be arranged in lifewide learning. He favours, (in an approach which he hopes is less cumbersome than this sentence), the purposeful selfmanaged, self-directed and self-evaluated development of higher level cognitive and interpersonal abilities – according to
intended and unintended learning outcomes. He instances an Edinburgh Napier programme strand for post-graduate students
seeking CIPD membership, outwith their degree award. This entails all of the above features, with life-wide learning aims
personally chosen and managed to be generic and cross-life, in professional, academic and personal areas. He will pause at
several points to encourage buzz groups discussion of the points being made.

3 University of Derby Award Programme – recognising students’ extracurricular experiences and employer
engagement
Asia Alder, Project Coordinator (Volunteering and University of Derby Award, Career Development Centre, University of Derby
Students’ awareness of the rising competitiveness of the graduate job market is growing. More and more students look
towards extracurricular activities for experience and to gain the competitive edge over other graduates, which they know will
put them in a higher chance of securing a graduate job. This is why the University of Derby developed the Award, to recognise
students’ achievements outside of the curriculum and provide necessary training. External endorsement by the Institute of
Leadership and Management is seen as added value.
Over the last three years a growing number of the University of Derby students and more recently graduates have undertaken
the Derby Award to gain extracurricular experience supported by theoretical knowledge gained during workshops under three
main headings: leadership, management and employability. As part of the Award students undertake a leadership and
management project of a minimum of seventy hours, which can be within the voluntary, public or private sector organisation.
The real life experience with local employers is seen as an added value of the Award. From its planning stages the Award has
had a strong support from the local employers. The employers provide their expertise to support the Programme and offer
student projects. The majority of student projects take place within the voluntary sector, building a strong relationship between
the university and its local community. The Award projects provide an opportunity for employers to work with the University.
Research (Hutchinson and Dyke 2008) between University of Derby students who undertook the Award and those who did not
shows a gap of knowledge on employability between the two cohorts and highlights the added value students gain from
undertaking the Award. Research also indicates lack of general understanding of what employability is. The successful Derby
Award model is currently being developed to support the delivery of PDP within the curriculum.
Keywords: employability, extracurricular activities, employer engagement, PDP
Reference
Hutchinson, J. and Dyke, S. (2008) Adding Value to Student Employability Skills – the role of the University of Derby Award,
International Centre for Guidance Studies
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4 It never stops: fostering professional practice on the Birmingham Personal Skills Award.
Sarah Jeffries, Programme Manager, Birmingham Personal Skills Award, University of Birmingham
The Birmingham Personal Skills Award (PSA) is a dual pathway Employability Award designed to develop student’s
understanding of both their immediate, and their sustainable employability.
Students can choose either the PSA (Modular) pathway, where they participate in a variety of 10 credit skills modules; or they
can choose the PSA (Activity) pathway and gain recognition for participation in extra-curricular activities conducive to personal
development. This paper outlines how the PSA utilises reflective practice on both pathways, enabling students to engage in a
reflective process that recognises and articulates skills gained through activities on both pathways. The paper goes on to
explore how the PSA goes further than focusing on immediate employability. The PSA enables students to make connections
between reflection, skills development and professional practice. The result is that PSA students will develop sustainable
employability through this process; it is the start of a life long journey of personal and professional development.
This paper will be submitted for the e-Proceedings.
Key words: employability; Award; sustainable; professional practice; skills.

5 Salford Student Life Award
Donna Berwick, Student Life Directorate, Careers and Employability, University of Salford
The Salford Student Life Award was launched in November 2009 with 95 students. In order to accommodate the variety of full
academic studies programme requirements there are three entry points each year in November, January and March. The
target number for each cohort is 200.
The Salford Student Life Award is an achievement award designed to enhance curricula and extra-curricula activities related to
employability, enterprise and personal development. The Salford Student Life Award is flexible, allowing students involved in
existing PDP, enterprise and employability programmes as well as volunteering, mentoring, student ambassador involvement
and workplace activities to be recognised and validated by the Student Life Directorate.
The Award is open to all students but must be completed within one calendar year of the start date. Students may take the
Fast Track Award within a shorter time frame if they so choose.
The Award consists of three prescriptive elements:
P1: Award Induction and Planning

All students must attend a session and complete
associated tasks

P2: CV/Job search or Business Start up
P3: Active Engagement Presentations

In addition over the duration of the Award programme students must complete the following Supporting and Active
Engagement activities. The Bronze, Silver and Gold levels are dependent on the completion of Supporting Activities and Active
Engagement elements.

Supporting Activities
Attend skills development sessions and reflect on
personal/professional improvements
Active Engagement
Making a contribution to the wider community at the
University of Salford

BRONZE
2 sessions

SILVER
3 sessions

GOLD
4 sessions

20 - 29 hours

30 – 44 hours

45 – 60 hours

Key Words: Personalised learning, extra curricula, enterprise, personal development, employability, recognition,
ambassador, skills development, active engagement.
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6 The Balance between Communities and Personal Agency: Transferring and integrating knowledge and know-how
between different communities.
Invited speaker: Professor Michael Eraut, University of Sussex
Most undergraduates are members of several communities: their family, their friends, their university, workplaces where they
earn money, and other types of social groups. These all involve engagement with other people; and that engagement plays a
central role in their informal learning, whether or not they are engaged in formal learning. Good relationships with other people
are known to enhance such learning within the appropriate domain. However, transfer of learning from one context to another
cannot be taken for granted. Such transfer is often more challenging than most people expect, because learners have both to
recognise its relevance and to see how it might be used in a different context. The presentation will show how most people
learn different things in different ways; but further learning is needed to merge different types of knowledge into holistic
performances. While most undergraduates want to get a good degree through learning formal knowledge, they are also
concerned to find career jobs with prospects that require other, more interpersonal, knowledge; and many of them are also
looking for a new balance between their participation in families, friends and communities. This participation involves access to
communities, an ability to engage with those they meet and a growing ability to contribute to their goals.
The presentation also argues that, in a period of rapid change, the concept of competence-based goals as indicators of a
person’s workplace capability is far too restrictive. Lifelong learning requires the use of lifelong learning trajectories, which can
offer more freedom to be holistic, attend to the emotional dimension of work, and appreciate the significance of complexity.
Life-wide learning contributes to the holistic development of a person and offers the potential for individuals to develop along
some of their learning trajectories through different experiences simultaneously.
Good feedback needs to go beyond these simple indicators to respond to a person’s overall contribution to their working group
and their community; and appraisals need to discuss future possibilities as much as past performance. What are the possible
relationships between people and their communities, and how do newcomers find out what works best for them? Who is
responsible for helping whom? Who actually helps them? How do people find ways to develop their own agency within
communities? Data from working contexts will be discussed through both stories and questionnaires; but the overall context
will be focussed on the issue of transferring knowledge and know-how between different communities.
Key words: Transfer, integration, life-wide learning, learning trajectories
7 Leeds for Life: embedding the value of co-curricular experience
David Gardner, Deputy Director, Learning and Teaching Support Office
Caroline Letherland, Leeds for Life Project Manager
The University of Leeds has made a positive decision not to introduce an award scheme for encouraging and recognising the
value of co-curricular learning. Instead the focus is on enabling and supporting all students to recognise and articulate the
value of these skills.
Leeds for Life is a transformational initiative linked directly to the University’s values and its Strategic Plan. The emphasis is
on skills development through the (existing) wide range of opportunities and through stimulating individuals and services/
schools to develop new opportunities. The value of these activities is highlighted throughout the student experience, from preentry through induction into their academic programme via a clear continuing focus provided by the personal tutoring system.
A web-based application, developed in-house and integrated with the student information system (Banner), provides students
with a single point of access to development opportunities provided by their school and by co-curricular providers. The
Student and Staff Dashboards link these activities in to the personal tutoring process through interactive webforms and a
‘Living CV’, highlighting the integration of skills development within the overall student experience and as essential preparation
for the world beyond graduation.
The Leeds for Life Project has involved a range of work including:

•
•
•
•
•
•
•

establishing an agreed set of skills and attributes
identifying development opportunities available to all students
introducing a new model for personal tutoring throughout the university
building the Leeds for Life web-based application
promoting Leeds for Life and maintaining engagement
developing relevant employer involvement
considering the role of Leeds for Life beyond graduation

The project has presented a number of significant challenges and the approach taken by the University of Leeds should be of
interest to delegates from around the sector and provide a stimulating case study as institutions consider their own approaches
to embedding life-wide learning.
Key Words: co-curricular, embedding, skills, academic community
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8 The Plymouth Graduate Award Scheme: driving and responding to evolutionary change
David Croot, Lead, Informal Learning Strategy, University of Plymouth
The University of Plymouth is developing a Graduate Award for implementation in September 2010. The Award will recognise
the important learning which occurs outside the formal curriculum and is designed to be inclusive of and accessible to all our
32,000 students. This number includes 10,000 students studying at our extensive partner college network. The development of
the Award structure has taken place against a backdrop of institutional changes and has involved a series of “natural
selection” processes, driven by a wide range of factors: some pedagogical, some political and some procedural. This paper
explores some of the impacts which this development has had on institutional culture, and the effects which changing
institutional cultures have had on the final Award scheme. The starting place for Plymouth, as with most Awards is the sense
that Informal Learning achievements deserve to be valued and recognised, (particularly to enhance graduate employability).
This seed then begins to grow and gather momentum and strength, but only if the local environment will sustain it through the
greenhousing process. Impediments to initial growth include different stakeholders having different views on what the end
product might look like and how it might function. There is often a strong sense in some quarters that traditional HE values and
processes are threatened. Evolutionary success is determined partly by national drivers, but the exact characteristics of the
final scheme owe much to local conditions, and the individuals supporting the development and implementation. Although it is
difficult to differentiate the impact which the scheme is having on institutional culture in relation to other drivers for change, a
tangible shift in culture is already being felt.
Key words: Informal Learning. Transforming institutional culture. Extra-curricular learning. Graduate employability. Inclusive.

9 Warwick Advantage Award; formal recognition for extra-curricular involvement. (Workshop)
Anne Wilson, Warwick Advantage /Graduate Capabilities Manager, Centre for Student Careers and Skills, University of
Warwick
The purpose of the Warwick Advantage Award is to formally recognise students’ extra-curricular involvement .By reflecting on
their experience and achievements, the skills they have developed and what they have leaned about themselves students are
better placed to stand out on application forms and to present and articulate their skills and experiences more confidently to
recruiters.
1.

Students apply for a Main or Gold Award. Main Award students require a minimum of 1 term’s experience. Gold Award
applicants require at least 1 year and a reference. There is no limit on the number of applicants.

2.

Students provide evidence and reflect on their personal learning against 4 headings:

• Involvement, Interaction and Inclusion
• Community
• Team work/Team Leadership
• Event or Project Management
4.

Online submission are assessed by the Warwick Advantage Manager and SU Sabbatical Officers. Gold Award winners
must also complete a poster

5.

Winners are notified and invited to attend a celebration event where they receive their University of Warwick endorsed
certificates and a copy of their transcript from the Vice Chancellor. Gold Award winners are required to present their
posters to visiting dignitaries

6.

The Award is sponsored by IBM

In practice students are likely to have more than one term’s experience in order to fulfil all 4 categories. In its first year (2009)
130 students achieved awards, of which there were 19 Gold Award winners. Winners included a representative mix of Home,
EU and International students and those with a stated disability as well as some PhD and Masters students. We are currently
reviewing the timing of Masters’ applications.
Key words: Extra-curricular achievements, SU partnership, University recognition, employability, employer endorsement,
impact, inclusively
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10 Can technology help us realize the learning potential of a life-wide curriculum? Towards a curriculum for resilience
Invited Speaker: Dr Richard Hall, De Montfort University
The role of technology, and in particular social media, at the interface between formal and informal learning contexts is under
scrutiny. In part this is because of the contested nature of the impact of technology within existing curricula and the
opportunities it affords for epistemological innovation. One emerging area of interest is the role of technology in learning
futures, and more especially in managing life-wide engagement in a world of increasing complexity and disruption. Here,
individual and social resilience, or the ability to manage disruption, is important. This paper sets out to examine how
technology underpins life-wide learning and how it might be used to help realise the learning potential of a life-wide curriculum,
by framing a more resilient education. Key areas of interplay between individuals and technologies are identified: firstly, the
learners’ contextual control of the management of tools and social rules that underpin their performance of tasks; secondly, the
learners’ development of their own digital identity and agency, through engagement in a range of social networks; and thirdly
access to near real-time feedback and support for learning, and modelling the value of divergent approaches. As a result,
technology can enable learners to engage with uncertainty and civil action.
Key words: technology and life-wide learning, curriculum for resilience, individuals and technologies, digital identity, digital
agency

11 Beyond the Curriculum: Opportunities to enhance employability and future life choices
Invited Speaker: Tom Norton, Director, Internal Policy Development, 1994 Group
The 1994 Group of research-intensive universities have for many years been working with students’ unions to offer activities
outside the curriculum in order to give their students the opportunity to broaden their university experience and enhance their
employability. There has also been a strong commitment through the development of awards to formally recognise students’
engagement in, and their learning from, such activities. Recognised co-curricular activity, run in parallel to degree
programmes, is a route through which to meet employers’ demand for skills obtained outside the academic curriculum and
develop employability and career prospects of graduates. It is also, crucially, an extremely effective way of enhancing the
experience of students whether they are undergraduate or postgraduate, from the UK or another country, or they are studying
full-time or part-time. In 2009 a survey was conducted within the 1994 Group of universities to map the nature and extent of
such awards. This paper will describe the results of the survey and identify key challenges to delivering and extending such
activity.
Key words: co-curricular awards, employability, recognising extra-curricular learning
12 Enhancing the Student Experience through Life-wide Learning: The students’ perspective (Workshop)
Edward Mosley and Rajinder Bhuhi University of Leicester
The Confederation of British Industry Higher Education report (Future fit) acknowledges activities such as internships and
enterprise learning as valuable provisions that aid the development of students’ employability skills; thus creating more wellrounded graduates. A substantial number of universities share this viewpoint and are increasingly aware of the need to
improve the ‘student experience’. Many institutions attempt to achieve this goal by providing a suite of life-wide learning
provisions for their students. Whilst the links between life-wide learning activities and students’ personal/employability
development has been comprehensively explored, less common is the exploration into students’ views to gauge exactly what
they believe they are gaining when they engage in life-wide learning activities.
This workshop takes a look at the life-wide learning framework at the University of Leicester (known as ‘The Leicester Award’)
and considers the types of informal learning acquired by our students. Featuring video footage, the workshop will show
students giving their perspectives on their learning experiences to enable attendees to grasp the full spectrum of learning
gained. From this, we will explore what can be done to encourage further participation.
The aims of this workshop are to:
•
explore the ‘life-wide’ learning provision and framework provided by the University of Leicester;
•
explore the views of students who have participated to gauge what types of informal learning and reflection takes place;
•
discuss ways in which practitioners can encourage more student participation in life-wide learning.
Reference
Confederation of British Industry (2009) Future Fit: Preparing Graduates for the Work of Work, London: Confederation of
British Industry Higher Education Task Force.
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13 The University of Central Lancashire – Futures Award
Janet Bird, Principal Lecturer, Futures Award Project Leader, University of Central Lancashire,
Anna Richardson, Fellow in Employability and Enterprise, University of Central Lancashire,
The University of Central Lancashire launched their
Futures Award in September 2009. The award is 20 or 30
academic credits in size. Its urpose is to recognise and
celebrate students’ achievements in employability and
enterprise in activities outside the normal academic
curriculum. The award has adopted a streamed approach
into themed areas (Personal Development, Learning
Through Work, Enterprise, Career Preparation,
Volunteering/Community, Leadership/Mentoring and Going
Global) and layered into success at Bronze, Silver and
Gold levels.
The opportunity to gain the award is available to all
undergraduate students. It involves:

• Structured student support and guidance using the
Employability Development Profile with continued
Personal Tutoring throughout.

•
•
•
•

Student-centred in the modes of delivery and choices to suit the students’ own personal aspirations and needs.
Accreditation of activities that students engage with such as mentoring, volunteering, work experience, ambassadors etc.
Delivery of modules at varying sizes to make up credits towards the award.

Focus on practical and meaningful skills and the articulation of transferable skills development.
Students can choose to study at their own pace and are awarded the Futures Award at graduation. There are currently over
500 students engaging in the award.
Key Words: Employability, enterprise, celebrate, achievement, student-centred.

14.40-15.25 Parallel sessions
14 Learning in a complex world: creating meaning through narrative and the role of technology in augmenting human
sense-making
Invited Speaker: Dave Snowden, Founder & Chief Scientific Officer, Cognitive Edge Pte Ltd
There has been a tendency of recent years to think of knowledge as thing that can be modularised, defined and packaged
independently of social interaction and context. The world is seen as ordered with desirable outcomes that can be identified
and measured. One of the many negative consequences of this is that teachers who inspire students to learn receive no
reward or recognition, while those who are adept at creating and monitoring learning plans do. In higher education, designs
that entirely prescribe, from the teacher perspective, what will be learnt and what will be valued in the assessment process, are
divorced from learning in the everyday world where learning is a bi-product of doing something and is driven by the intrinsic
motivations of needs, interests and ambitions. Eclectic learning, making novel connections and achieving serendipitous
connections and outcomes is not rewarded, and the taking of risks – putting learners into to truly challenging and unpredictable
situations where learning emerges through the initiative and agency of the individual – is avoided. We have to question
whether we are really are preparing learners for the complexities of the rest of their social and productive lives, or for that
matter preparing them to genuinely advance their field in an academic context. Are we creating too many specialists at the
expense of those able to synthesise and create new insights across many fields? The fundamental question is, How can
higher education be higher if it ignores the higher forms of learning and the agency to create new and relevant knowledge, that
characterise learning in the real world outside higher education?
I will address this question in this paper and seek to establish a new basis for looking at learning, knowledge and judgement in
society, based on insights and learning from the natural sciences. Specifically I will look at the:
•

application of complex adaptive systems theory, sometimes known as the science of uncertainty, to learning and
knowledge
•
role of the micro-narratives of day to day existence for research and knowledge transfer
•
use of technology as a tool to augment human decision making, not to replace it
•
issues of measurement failing to produce its intended outcome, and even perverting education
Using these lenses, I will consider the forms of educational designs and experiences that are more relevant and useful to
preparing learners for learning, knowledge and decision making in a complex world, and examine the value, opportunity and
challenges that the concept of life-wide learning and life-wide education affords.
Key words: complexity theory and higher education, role of micro-narratives in learning, technology and human agency,
alternatives to outcome-based targets
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15 Loughborough Employability Award
Yvonne Hamblin, Employability Development Advisor, Loughborough University
The Loughborough Employability Award aims to raise awareness of skills development among students and to help them prepare
for graduate employment and to recognise extra-curricular achievements and enhancement of employability skills through those
activities.
The award recognises a student’s participation in a wide range of extra-curricular activities including part-time paid work and
volunteering during term-time and vacations, engagement with courses and workshops offered across campus, co-curricular
activities within academic departments and personal interest activities in which employability skills are developed.
The compulsory elements of the award comprise: completion of a skills assessment and action plan, and completion of 2 ‘quizzes’
requiring the student to read resources on cross-cultural awareness and sustainability.
Points are awarded for each activity, which has to be verified by a supervisor or employer. The student is expected to reflect on the
skills developed when submitting the activity for points. When at least 100 points have been awarded, the student can complete the
application form for the award, based on employer competency questions. The student is also expected to submit a CV.
The scheme ran as a successful pilot in 2008/2009 with 30 second year undergraduates. The award was fully launched in Autumn
2009 with approximately 400 new places available each year, to first and second year undergraduates. Students are expected to
take at least 2 years to complete the award, which must be completed before the final term of their final year.
The award scheme is delivered and managed through the university’s VLE, Learn.
Key words: Employability, personal development, extra-curricular award, skills development
16 Creative Arts Students’ Work-Related Learning Experiences in the Public and Third Sectors:
A Cross-Case Analysis of Four Dimensions of Learning
Catherine Smith and Angeliki Triantafyllaki, Creative Interventions Project, University of the Arts London
The last decade has seen a renewed interest in how people learn, when and where they learn and what motivates them to learn.
One outcome of these debates has been the growing need to re-conceptualise (a) learning as a situated practice, embedded in a
social and physical environment and (b) knowledge as something that is collaboratively constructed rather than transmitted or
acquired. In parallel to this debate runs the call for greater recognition of the life-wide benefits of work-related learning (WRL)
experiences such as work placements or volunteering. Informal learning gained through these experiences can have considerable
impact on students’ personal development, increasing their levels of confidence; and equipping them with multiple competencies in
developing their professional careers.
We will present and reflect upon a cross-case analysis of two case studies of student WRL within public and third sector settings.
Multiple data collection tools were employed across cases: student focus group discussions; individual interviews with students,
tutors and organisers; cultural material artefacts; and documentary evidence. In this paper, students’ informal learning experiences
(particularly the benefits involved) are highlighted and differentiated from learning gained during their programme of study across
four dimensions of learning: context, nature of learning processes, ownership and intentionality.
If, as educators we are called upon to prepare future graduates for life-long and life-wide learning, then more consideration is
needed for: (1) organising WRL activities in ways that provide opportunities for students to integrate HE knowledge with ‘real world’
learning and (2) valuing such skills in ways that assist students to recognise and articulate them.
Key words: work-related learning, student experience, informal learning dimensions
17 Assessing Performance and Capability in the Work Place
Focusing on essential skills and knowledge in student work placements
Tony Sahama, Deborah Peach, Graham Willett, Queensland University of Technology
The determination of performance standards and assessment practices in regard to student work placements is an essential and
important task. Inappropriate, inadequate, or excessively complex assessment tasks can influence levels of student engagement
and the quality of learning outcomes. Critical to determining appropriate standards and assessment tasks is an understanding and
knowledge of key elements of the learning environment and the extent to which opportunities are provided for students to engage
in critical reflection and judgement of their own performance in the contexts of the work environment.
This paper focuses on the development of essential skills and knowledge (capability) that provide evidence of learning in work
placements by describing an approach taken in the science and technology disciplines. A table of assessment matrices is
presented to illustrate a method of assessment for use within the context of the learning environment centred on work placements
in science and technology. This study contributes to the debate on (the meaning of professional capability?) performance
standards and assessment practices in work placement programs by providing evidence of an approach that can be adapted by
other programs to achieve similar benefits. The approach may also be valuable to other learning contexts where capability and
performance are being judged in situations that are outside a controlled teaching and learning environment ie in other life-wide
learning contexts.
Keywords: performance standards, assessment, work integrated learning, work place, intention and reflection, student-centred
learning, critical reflection.
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18 The University of Queensland Advantage (The UQ Advantage)
Professor Sushila Chang, Office of Undergraduate Education, The University of Queensland, Brisbane, Australia
The central goal of The University of Queensland’s (UQ) Teaching and Learning Enhancement Plan 2008 - 2010 is to identify,
promote and support the unique advantages of the UQ student experience - the UQ Advantage. This initiative is underpinned
by goals to support and reward teaching excellence and professionalism and visibility and status of teaching and learning at
UQ and enriching all aspects of the teaching and learning environment.
The goal of the UQ Advantage is to ensure that the benefits derived from the University’s research reputation and capacity, its
international links, its strong links with industry and the professions, and the strong network of affiliated residential colleges are
embedded into the undergraduate educational experience. The Office of Undergraduate Education (OUE) was established in
early 2009 to provide overall coordination and promotion of the distinctive features of the UQ student experience and also to
support, enrich these experiences and in some cases implement programs of interest. UQ is a research intensive university
where “one size may / does not fit all”. OUE has had to work collaboratively with all stakeholders (academic and non
academic units, students) to achieve its goals.
This presentation will:

•

Discuss the initiatives linked to this strategy such as summer research internships, student mobility (short term and
semester wide type), industry placements, volunteering, non residential college programs, support for student led events
and others;

•

Describe the strategies put in place to achieve the goals of the initiatives; and

•

Challenges and successes (to-date).

19 Mapping the terrain: survey of co-curricular and extra-curricular awards
Charlotte Rickett Surrey Centre for Excellence in Professional Training and Education (SCEPTrE)’ University of Surrey
SCEPTrE has been developing and piloting a scheme to encourage the recognition of learning gained by students through
experiences that are additional to their academic programme. We are calling this life-wide learning (Jackson 2008). To inform
this work research has been undertaken to discover which other universities offer Awards that recognise and value life-wide
learning. A web-based search combined with networking has identified almost 50 universities in the UK who have developed
or are in the process of developing an award. The scale and growth of this phenomenon appears to be unique to the UK
Higher Education system.
This paper discusses the growth in Co-Curricular and Extra-Curricular Awards and identifies the reasons for this sudden
development. It describes the characteristics and variations across award schemes and the varying continua that they are
based upon. It also considers the conceptual underpinnings through a provisional typology of awards and a model that
considers some key conceptual variables both of which have been developed through this analysis.
Keywords :Life-wide Learning, experiential learning, informal learning, learning through experience, more complete
education, personal and professional development, employability.
References
Jackson, N. J. (2008) A Life-Wide Curriculum: Enriching a traditional WIL scheme through new approaches to experiencebased learning. Proceedings of the WACE Symposium Sydney 2008
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1 Bath Award
Samantha Chaffey , Bath Award Co-ordinator
The Bath Award recognises and accredits the skills and achievements of students engaged in all types of extra-curricular
activities and skills training. The Award operates alongside the degree programme and captures the benefits gained from all
aspects of university life. The Bath Award is awarded to those students who have demonstrated their ability to articulate the
development of their key transferable skills during their time at the University of Bath.
The pilot of the scheme was successfully launched in 2008/9 and gained
a high level of interest. 114 students signed up, 55 submitted and 41
passed. A presentation ceremony took place on the 28th May 2009
attended by the Pro-Vice Chancellor for Learning and Teaching, and
representatives from Santander who provided funding for the award.
An evaluation and review of the pilot scheme took place over the
summer following student and assessor feedback, and the Award
launched in full in the academic year 2009/10.

What is involved?
Students are required to:
Present a submission which will contain evidence of participation in their chosen activities and training, a self-assessment of
their competency both before and after their development, and the Bath Award Assessment Form which requires the
articulation and reflection of the student’s development in the following six skills:
•

Teamwork

•

Written Communication

•

Verbal Communication

•

Leadership

•

Commercial Awareness

•

Problem-solving

Undertake a minimum of 300 hrs of extra-curricular activity (incl. volunteering) or work experience
Undertake four skills training sessions (e.g. from the SORTED and/or Careers Advisory Service
‘Skills Development Programme’)

• Show that they have met the following Learning Outcomes in their submission:
• A self-reflective and analytical approach to personal development
• The ability to articulate the development gained from their experiences
• The ability to present their experiences succinctly, clearly & appropriately
• A sound appreciation of the employment market & what they have to offer
• The development of a wide range of transferable skills
• A positive and responsible approach to citizenship
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2 It never stops: fostering professional practice on the Birmingham Personal Skills Award
Sarah Jeffries, Programme Manager, Birmingham Personal Skills Award, University of Birmingham
The Birmingham Personal Skills Award (PSA) is a dual pathway Employability Award designed to develop student’s
understanding of both their immediate, and their sustainable employability.
Students can choose either the PSA (Modular) pathway, where they participate in a variety of 10 credit skills modules; or they
can choose the PSA (Activity) pathway and gain recognition for participation in extra-curricular activities conducive to personal
development. This paper outlines how the PSA utilises reflective practice on both pathways, enabling students to engage in a
reflective process that recognises and articulates skills gained through activities on both pathways. The paper goes on to
explore how the PSA goes further than focusing on immediate employability. The PSA enables students to make connections
between reflection, skills development and professional practice. The result is that PSA students will
develop sustainable employability through this process; it is the start of a life long journey of personal and professional
development.
Key words: employability; Award; sustainable; professional practice; skills.

3 The University of Central Lancashire – Futures Award
Janet Bird, Principal Lecturer, Futures Award Project Leader, University of Central Lancashire
Anna Richardson, Fellow in Employability and Enterprise, University of Central Lancashire
The University of Central Lancashire launched their Futures Award in September 2009. The award is 20 or 30 academic
credits in size. Its urpose is to recognise and celebrate students’ achievements in employability and enterprise in activities
outside the normal academic curriculum. The award has adopted a streamed approach into themed areas (Personal
Development, Learning Through Work, Enterprise, Career Preparation, Volunteering/Community, Leadership/Mentoring and
Going Global) and layered into success at Bronze, Silver and Gold levels.
The opportunity to gain the award is available to all undergraduate students. It involves:
Structured student support and guidance using the Employability Development Profile with continued Personal Tutoring
throughout.
• Student-centred in the modes of delivery and choices to suit the students’ own personal aspirations and needs.
• Accreditation of activities that students engage with such as mentoring, volunteering, work experience, ambassadors etc.
• Delivery of modules at varying sizes to make up credits towards the award.
• Focus on practical and meaningful skills and the articulation of transferable skills development.Students can choose to
study at their own pace and are awarded the Futures Award at graduation. There are currently over 500 students
engaging in the award.

•

Key Words: Employability, enterprise, celebrate, achievement, student-centred.
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4 University of Derby Award Programme – recognising students’ extracurricular experiences and
employer engagement
Asia Alder, Project Coordinator (Volunteering and University of Derby Award, Career Development Centre, University of Derby
Students’ awareness of the rising competitiveness of the graduate job market is growing. More and more students look
towards extracurricular activities for experience and to gain the competitive edge over other graduates, which they know will
put them in a higher chance of securing a graduate job. This is why the University of Derby developed the Award, to recognise
students’ achievements outside of the curriculum and provide necessary training. External endorsement by the Institute of
Leadership and Management is seen as added value.
Over the last three years a growing number of the University of Derby students and more recently graduates have undertaken
the Derby Award to gain extracurricular experience supported by theoretical knowledge gained during workshops under three
main headings: leadership, management and employability. As part of the Award students undertake a leadership and
management project of a minimum of seventy hours, which can be within the voluntary, public or private sector organisation.
The real life experience with local employers is seen as an added value of the Award. From its planning stages the Award has
had a strong support from the local employers. The employers provide their expertise to support the Programme and offer
student projects. The majority of student projects take place within the voluntary sector, building a strong relationship between
the university and its local community. The Award projects provide an opportunity for employers to work with the University.
Research (Hutchinson and Dyke 2008) between University of Derby students who undertook the Award and those who did not
shows a gap of knowledge on employability between the two cohorts and highlights the added value students gain from
undertaking the Award. Research also indicates lack of general understanding of what employability is. The successful Derby
Award model is currently being developed to support the delivery of PDP within the curriculum.
Keywords: employability, extracurricular activities, employer engagement, PDP
Reference
Hutchinson, J. and Dyke, S. (2008) Adding Value to Student Employability Skills – the role of the University of Derby Award,
International Centre for Guidance Studies

5 The Exeter Award & Exeter Leaders Award
Jon Boyes, Trainer and Award Support Officer, Careers and Employment Service, University of Exeter
Purpose
The Exeter Award is an achievement award open to undergraduate and taught postgraduate students at the University of
Exeter. The Award is designed to enhance the employability of graduates by providing official recognition and evidence of
extra-curricular activities and achievements. These include: attendance at skills sessions and training courses, facilitating/
organising sporting and musical activities, engagement in work experience and voluntary work and other activities that
enhance their employability.
Compulsory elements:
1.
A minimum of 25 hrs work experience or volunteering
2.

Planning Your CV OR Effective Applications session

3.

Personal development /skills session

4.

The Interview Experience

Plus two optional activities chosen from a wide range of employability opportunities on campus, or suggested by the student.
The Exeter Leaders Award provides progression for those students who have achieved their Exeter Award. It focuses on
leadership and achievement.
Elements:
1.
Leaders Award application form
2.

Evidence of leadership activity OR an outstanding achievement

3.

Leadership Skills session

4.

Understanding Psychometric Testing OR Mock Interview with Employer
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5.

Corporate Social Responsibility OR Sustainability OR Commercial Awareness skills session

6.
7.

500 word profile
Careers adviser interview OR presentation

Facts and figures
*

The Award was launched in October 2008 and over 200 students completed it in the first year.

*

1,400 students have registered for the Award so far this academic year

*

There are currently 4,100 students in total registered on the Award

*

There are currently 26, 000 student opportunities on campus that contribute to the Award

*

There are currently 40 students registered on the Leaders Award and 8 students completed it in the first year

6 The Lancaster Award
Elaine Davies (Careers Advisor) and Agnes Finley; Centre for Employability, Enterprise and Careers; Lancaster University
Lancaster University is in the first year of offering the Lancaster Award to all of its students.
Purpose: Lancaster University not only values the
academic achievement of our students, but also
recognises the importance of the activities they
engage in, outside their programme of study and
the way in which such activities contribute to their
employability. The Award encourages the
completion of such activities, helps students pull
their experiences together in one place and then
be recognised for their accomplishments.
What it involves
To achieve the Award students are required to
undertake activities in four areas:

•

Employability and career development

•

Campus, community and social development

•

Work experience

•

Additional skills

Students attend a comprehensive workshop
detailing the activities required to complete the
award. They then complete an Activities
Checklist, a comprehensive Skills Bank and a LA
Application Form. All these forms are checked in
an interview with a Careers Adviser. The forms,
once approved, are passed to the LA Interview
Panel made up of employers and university staff.
A short panel interview then takes place and
successful students receive their award in a
formal LA Awards Ceremony to be held annually
in the summer term.
The Award is endorsed by major graduate
recruiters and the Students’ Union who work with
CEEC on both the design and delivery of the
Award.
Key Words:Employability, career development,
skills bank, work experience, career development
and campus community and social development.
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7 Liverpool John Moores University (LJMU) World of Work (WoW®) Model
Terry Dray, Director LJMU Graduate Development Centre (t.dray@ljmu.ac.uk)
WoW® at LJMU is strategic and can be summarised as ‘Connecting both students and staff more
closely to the Work of Work (WoW®)’. It involves the whole of the University and employers, who are
working in partnership in defining and verifying world of work skills.
WoW is in the first year of full operation and is a voluntary process for students. 2600 students had
registered for the WoW certificate at March 2010.
LJMU consulted widely to identify exactly what is required from a university and its graduates in the
21st century. LJMU listened and took action, to ensure that graduates get both challenging
educational development and high level skills, and are now offering all their degrees with an added
WoW® factor.
WoW® means that the university’s undergraduate degree portfolio now has explicit work related learning and the development of
eight Graduate Skills embedded within all 350 programmes. Uniquely, students are also encouraged to recognise and develop a
set of higher level ‘World of Work’ or WoW® Skills, contained within 3 themes: Self Awareness, Organisational Awareness and the
ability to Make Things Happen, that give them the edge in the demanding graduate market.
WoW® enables individual students to identify, develop and seek verification for these skills; the cachet for students and employers
is that it is employers themselves who are judging whether these have been achieved.
LJMU has invested in a purpose built Graduate Development Centre which is a training and development facility set in the heart of
Liverpool’s business district. This is the hub for interactions with employers and a delivery space for “Ready for Work” and WoW
skills development programmes.
This new approach to higher education and employer engagement has gained the backing of many students, colleagues,
employers and politicians.

8 The Gold Award
Adam Cresswel, Manager; Goldsmiths Learning Enhancement Unit; Goldsmiths, University of London
Aims / Objectives
The aim of the award is to reward students who are developing their wider transferable skills through extra-curricular activities.
Development is recorded in a PDR in which they are required to reflect on their progress.
Requirements
The Award currently uses a ‘points system’ with students required to attain five points.
Point 1 is obtained by completing a series of PDP exercises located on our VLE:

•
•

Introductory Self Analysis Statement
SWOT Analysis

Personal Development Record (PDR) in which they log their progress throughout the award
Points 2-5 are acquired through extra curricular activities including: work experience, volunteering, peer mentoring, student
ambassadorships, SU activities, careers and developmental workshops or any other activities in which students can demonstrate
enterprise and initiative.
How long it has been running

•

1 year pilot

Who can participate

•

Undergraduates (although numbers were capped for the first year)

Number of Participants

•

100 registered for the pilot and 35% completed their PDP records. We expect 20% will achieve in June.

Development
We will be rolling the award out in full for 10/11 with no cap on student numbers. We are moving away from the ‘points system’ to a
‘modular’ format. With students completing 3 ‘modules’

•
•
•

‘PDP Module’
‘Activity Module’ Students will have to be participating in work experience, volunteer work or Student Ambassadorships
‘Workshop Module’ all will be required to attend a mini-programme of workshops and to give a presentation.

Feedback
Despite high drop out rate, we have received much positive feedback, for example:
“It was a pleasure to take part in such an amazing scheme. Thank you for providing us with such a great opportunity, although at
times it was very demanding, the feeling after completing a task was immense and very worth every moment”
40

Learning to be
Professional
a Life-wide
Learning
for athrough
Complex
World Curriculum
Enabling a More Complete Education
9 Loughborough Employability Award
Yvonne Hamblin, Employability Development Adviser, Loughborough University
Aims and objectives of award
To raise awareness of skills development among students and to help them prepare for graduate employment.
To recognise extra-curricular achievements and enhancement of employability skills through those activities.
Award summary
The award recognises a student’s participation in a wide range of extra-curricular activities including part-time paid work and
volunteering during term-time and vacations, engagement with courses and workshops offered across campus, co-curricular
activities within academic departments and personal interest activities in which employability skills are developed.
The compulsory elements of the award comprise: completion of a skills assessment and action plan, and completion of 2 ‘quizzes’
requiring the student to read resources on cross-cultural awareness and sustainability.
Points are awarded for each activity, which has to be verified by a superviser or employer. The student is expected to reflect on the
skills developed when submitting the activity for points. When at least 100 points have been awarded, the student can complete the
application form for the award, based on employer competency questions. The student is also expected to submit a CV.
The scheme ran as a successful pilot in 2008/2009 with 30 second year undergraduates. The award was fully launched in Autumn
2009 with approximately 400 new places available each year, to first and second year undergraduates.
Students are expected to take at least 2 years to complete the award, which must be completed before the final term of their final
year.
The award scheme is delivered and managed through the university’s VLE, Learn.
Key words: Employability, personal development, extra-curricular award, skills development

10 The ncl+ Student Achievement Awards
Barbara Phillips-Kerr, Assistant Director (Information, Advice and Guidance) , Newcastle University
The context - ncl+ncl+ is a brand name used by the Careers Service, the Students’ Union and other key University providers to
promote development opportunities to students. This unique University/Union Society partnership has created an integrated
vision which delivers a consistent and coherent message to students. The ncl+ branding of activities and opportunities
encourages and promotes skill development. It is highly inclusive and is not limited in how many students can access its
resources and development opportunities. Neither is it expensive to maintain.
In a Nutshell
The ncl+ Student Achievement Awards competition builds on the successful ncl+ initiative. It is a showcase competition which
celebrates and rewards the achievements of Newcastle University students in their extra-curricular and society activities. The
competition is open to all current Newcastle University students and is sponsored by npower and the University’s Alumni
Association.
Purpose
To promote and recognise personal enterprise, skill development and community engagement through participation in a broad
range of extra-curricular and society activities.
What the Award involves
The Award competition is launched in January each year, with a March deadline. In its first year (2009) we received 135
entries, many of which represented large groups of students. The entries, which encourage reflective thinking about personal
impact, the impact of the activity and the skills developed, are judged by representatives from the University, the Union
Society, the local voluntary sector and the business community.
There are 10 award categories, ranging from sport to culture and the arts, community volunteering to media, environmental
impact to academic and peer representation, with an overall winner and a runner-up in each category. In addition, the ‘Vice
Chancellor’s Award for Outstanding Personal Achievement’ goes to the most outstanding student from across all the
categories. The 21 winners and runners up share over £4k of cash prizes.
The shortlisted students in each category, together with their invited guests attend a high profile awards ceremony where the
winners are announced. The ceremony is opened by the vice-chancellor and sponsors but is student-led. The glittering
evening is compèred by the President of the Union Society and (in 2009) the Athletics Union Officer. Photographs are taken by
the University’s Photographic Society, the press corps comprises representatives from the student newspaper and student
radio and the music is provided by the University Jazz Band.
Further information www.ncl.ac.uk/nclplus/awards
Key Words: Personal enterprise, skill development, community engagement, extra-curricular activities, Union Society activities.
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11 The Nottingham Advantage Award
Vicky Mann, Nottingham Advantage Award Co-Ordinator; Centre for Career Development, University of Nottingham
The University of Nottingham launched its employability award in the 08/09 academic year.
Purpose: To provide a mechanism through which students can gain formal recognition for learning derived from extra and co
curricular activity, reflect upon the skills they develop, become more aware of how to articulate these skills to employers and
enhance their overall employability.
What it involves:
1) Voluntary participation in 3 accredited modules taken over a
minimum of 2 years
2)

Access to a range of extra and co curricular opportunities
made available by both academic and non academic
departments through the modular framework

3)

Formal recognition of extra and co curricular achievement

4)

Enhancement of new and existing activities offered at the
university through completion of a combination of skills
training, independent study and assessment.

5)

Completion of reflective activities, enabling the development
of critical thinking, self evaluation and analysis of skills
acquisition and development.

6)

Building a portfolio of evidence to reflect learning,
achievement and skills development that has taken place
across different areas.

Key Words: Employability, informal learning, reflective learning,
extra curricular award, co curricular award, evaluation, skills, selfassessment

12 The Plymouth Graduate Award Scheme.
David Croot, Lead, Informal Learning Strategy, University of Plymouth,
The University of Plymouth is in the final stages of establishing a graduate award scheme which will be implemented in
September 2010. The Award, which is a joint venture between the University and the Students Union, aims to be inclusive:
providing opportunity for all students who want to participate to achieve the Award. The scheme will recognise experiential
learning achievements which are grounded in extra-curricular activities from 3 out of 5 sections: Enterprise, Working life,
Volunteering, Cultural and Social awareness, Supporting the University Community. The experiential learning will be preceded
and followed by workshops which scaffold the learning opportunities. The learning will be evidenced by a portfolio which is
created within the University e-portfolio system and submitted for evaluation via the e-portfolio. The Award will be made on
satisfactory demonstration of learning achievements and clear evidence of the commitment to the learning opportunities. The
majority of students will take at least one academic year to complete the Award, and normally 18 months will be needed.
Key Words: Informal Learning. Transforming institutional culture. Extra-curricular learning. Graduate employability. Inclusive.

13 Salford Student Life Award
Donna Berwick, Student Life Directorate, Careers and Employability, University of Salford
The Salford Student Life Award was launched in November 2009 with 95 students. In order to accommodate the variety of full
academic studies programme requirements there are three entry points each year in November, January and March. The
target number for each cohort is 200.
The Salford Student Life Award is an achievement award designed to enhance curricula and extra-curricula activities related to
employability, enterprise and personal development. The Salford Student Life Award is flexible, allowing students involved in
existing PDP, enterprise and employability programmes as well as volunteering, mentoring, student ambassador involvement
and workplace activities to be recognised and validated by the Student Life Directorate.
The Award is open to all students but must be completed within one calendar year of the start date. Students may take the
Fast Track Award within a shorter time frame if they so choose.
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The Award consists of three prescriptive elements:
P1: Award Induction and Planning

All students must attend a session and complete
associated tasks

P2: CV/Job search or Business Start up
P3: Active Engagement Presentations

In addition over the duration of the Award programme students must complete the following Supporting and Active
Engagement activities. The Bronze, Silver and Gold levels are dependent on the completion of Supporting Activities and Active
Engagement elements.

BRONZE
2 sessions

SILVER
3 sessions

GOLD
4 sessions

Active Engagement
20 - 29 hours
Making a contribution to the wider community at the
University of Salford

30 – 44 hours

45 – 60 hours

Supporting Activities
Attend skills development sessions and reflect on
personal/professional improvements

Key Words: Personalised learning, extra curricula, enterprise, personal development, employability, recognition, ambassador,
skills development, active engagement.

14 Learning through Experience Certificate
Norman Jackson and Charlie Rickett; Surrey Centre for Excellence in Professional Training and Education (SCEPTrE)
Purpose:
SCEPTrE’s Learning through Experience Certificate can be adapted to any experience-rich context. The Certificate is
designed to enable students to integrate and articulate their learning, achievement and experiences from the different aspects
of their lives. It provides a framework for encouraging informal learning in areas such as: part time work, volunteering,
mentoring, being enterprising, cultural experiences or active engagement in societies or clubs.
What it involves

• An introductory workshop to create a personal development plan and initial concept map of understandings of the particular
experience. A learning agreement is prepared and decisions are made on the form of reflection to be used, for example,
weekly journal, blog, video diary and the hours/ period of time to be covered

• Active participation in the experience itself
• During the experience an ongoing process of review and reflection is required through the chosen format (journal/ blog/
video diary). Support through mentoring is available throughout this process.

• A final integrated account is produced to synthesise the learning gained throughout the process which may take the form
of: a written account, digital story, video diary, questionnaire, poster presentation or concept mapping
The evidence of reflection and final account is submitted for review to verify that sufficient learning has taken place and on
approval the Certificate is awarded. The Certificate has been used in a variety of co-curricular and extra-curricular contexts.
Key Words: Life-wide learning, informal learning, learning through experience, more complete education, employability
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15 Warwick Advantage Award; formal recognition for extra-curricular involvement.
Anne Wilson, Warwick Advantage /Graduate Capabilities Manager, University of Warwick
The purpose of the Warwick Advantage Award is to formally recognise students’ extra-curricular involvement. By reflecting on
their experience and achievements, the skills they have developed and what they have leaned about themselves students are
better placed to stand out on application forms and to present and articulate their skills and experiences more confidently to
recruiters.
1.

Students apply for a Main or Gold Award. Main Award students require a minimum of 1 term’s experience. Gold Award
applicants require at least 1 year and a reference. There is no limit on the number of applicants.

2.

Students provide evidence and reflect on their personal learning against 4 headings:
* Involvement, Interaction and Inclusion
* Community
* Team work/Team Leadership
* Event or Project Management

3.

Online submission are assessed by the Warwick Advantage Manager and SU Sabbatical Officers. Gold Award winners
must also complete a poster

4.

Winners are notified and invited to attend a celebration event where they receive their University of Warwick endorsed
certificates and a copy of their transcript from the Vice Chancellor. Gold Award winners are required to present their
posters to visiting dignitaries

5.

The Award is sponsored by IBM

In practice students are likely to have more than one term’s experience in order to fulfil all 4 categories. In its first year (2009)
130 students achieved awards, of which there were 19 Gold Award winners. Winners included a representative mix of Home,
EU and International students and those with a stated disability as well as some PhD and Masters students. We are currently
reviewing the timing of Masters’ applications.
Key words: Extra-curricular achievements, SU partnership, University recognition, employability, employer endorsement,
impact, inclusivity

16 The University of the West of England Graduate Development Programme (GDP)
Dr Kieran Kelly, Graduate Development Programme Director, University of the West of England
The University of the West of England Graduate Development Programme (GDP) is a University-wide, process-based
approach to teaching, learning, personal development and employability, designed to develop students’ capabilities and
enhance the student experience. It is neither a compulsory programme nor is it formally assessed in any way that affects the
student’s degree. More than is common in a university setting, the GDP rests upon collaboration and a meeting of minds
between tutor and student.
Aims
• To make academic and personal development, the learning of skills and the employability of students explicit in order to
improve the quality of the student experience through retention, progression and achievement
• To use a common set of aims and outcomes shared across the University, so as to develop distinct ‘UWE Graduates’ in
terms of their capabilities.
Operation
The GDP is adaptable to its context; one size does not fit all. The ethos, general shape, and character of the GDP are laid
down by the Academic Board of the university , but the specifics of implementation rest at subject programme level. GDP may
be embedded in a programme or module, or delivered in free-standing sessions. In either case the sessions are clearly
identified as part of GDP.
The programme includes twelve hours in a tutor-led group at level one, eight hours at level two and four hours at level three .
Activities should be responsive, as far as possible within the common framework, to students’ needs. This may include the
need for individual tutorials.
Completion of the Programme is achieved by attendance at seventy five per cent of GDP sessions and the submission of a
500 word personal reflection.

GDP is in the third year of its implementation and so far approximately three thousand students have qualified
each year at level one and two thousand at level two.
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17 Worcester Award Scheme
Rose Watson; Employability Development worker; University of Worcester
The University of Worcester is currently in the process of developing an award scheme which will recognise activities which
can contribute towards a student’s employability both within and outside the assessed curriculum, and enable students to
promote themselves to future employers.
Students take part in a range of activities drawn from a programme of events drawn from four main areas of activity:
Work experience,
Personal and Skills development,
Contribution to the local, national or global society
Effective marketing of self.
Assessment is by a written personal statement and a formal interview demonstrating how the students’ employability has been
developed, and how this can be portrayed to future employers.
This scheme is currently at the pilot stage, and will be formally evaluated at the end of June 2010, with the intention of rolling
out to all students on a voluntary basis in the academic year 2010/11.
The poster display will outline the framework of the scheme and present informal feedback in relation to the first stage of
delivery.

18 The York Award
Victoria Barton, Careers Assistant
Andrew Ferguson, Business, Community and Enterprise Manager
Heather Richardson, York Award Manager
The York Award is a certificated programme of transferable skills training and experiential learning, offered by the University of
York in partnership with leading public, private and voluntary sector organisations.
The York Award programme consists of three main elements:
Elective course programme. We offer a programme of over 30 elective courses. The vast majority of our courses are free.
Courses cover a range of employment related skills and occupational areas, with 70% delivered in partnership with national
and international graduate employers.
Assessment process for final year students. The assessment consists of a written application form and a short panel
interview. We assess students’ capacities to reflect on and articulate their activities and achievements in all aspects of their
time in higher education (Academic study, Work experience, Personal interests and York Award elective courses).
Support and advice to students undertaking the programme. The York Award offers daily York Award appointments to give
students the opportunity to receive one-to-one support and advice. Students are actively encouraged to come for a one-to-one
summer review appointment. In addition we offer a range of optional group workshops to support students’ understanding of
The York Award and support their personal development.
Those successfully passing the assessment process receive the York Award certificate on graduation.
The York Award was founded in 1998, so has now been successfully running for 12 years. It is free to join and open to all
undergraduate students. York Award courses are open to all students. We have approximately 1000 students participating in
The York Award each year. This year (2009/10) we received 244 applications from final year students hoping to achieve the
York Award.
The York Award is currently under review in order to evaluate how it can best integrate with the University’s employability
strategy.
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19 The York St John Student Award
Julia Smith; York St John University
The intention behind a student award is that they enable students to differentiate their skills and experiences from other
graduates who may have similar degrees and classifications. The ambition of the YSJU Student Award, currently under
development, is that it would support and encourage students to reflect on and be able to articulate their learning experiences
in the broadest sense.
Students will be encouraged to do this through participation in faculty managed work-based learning opportunities and existing
extra curricular activities; Careers events, Student Union clubs and societies, mentoring, voluntary and paid work etc.
The YSJ Award would recognise the journey students take in reaching four learning goals: Learning to perform, make
meaning, participate and be. These are actions that form the core rationale for the Opportunities Gateway (our virtual and
physical portal to accessing opportunities), and underpin the transformative learning agenda here at YSJ.
The award and the processes proposed as contributing to it have a quality enhancement focus and should be seen as adding
value to the student experience outside of their course curriculum.
The success of this award rests on the student taking ownership of their progression through it as a learning
development opportunity. They will be required to evidence, through reflection in a portfolio, their learning development in the
four learning goal areas and to demonstrate a ‘readiness for opportunity’.

20 IHEA: Independent Higher Education Agency
Co-founders: Cordelia Bryan – over 30 years of educational experience, 18 gained in HE Educational Development and
freelance consultancy.
John Burnett – 25 years teaching experience, 17 as Director of the University of Plymouth’s BA programme in Waldorf
Education.
Who are we?
IHEA is an independent Higher Education agency working in a new way to support teacher educators outside traditional
hierarchical structures of HEIs.
What are our Aims & Values?
As co-founders of the Agency we start from our experience of life-wide learning including Steiner Waldorf, Montessori, Froebel
and others seeking a more holistic approach to developing balanced human beings.
We recognise spirituality to be a normal and healthy part of daily life, as people experience connection with the wonder of
nature, the cosmos and all existence; and we celebrate the many paths that explore this wonder and its meaning.
The Agency is building an association of freelance individuals with HE expertise offering diverse approaches to professional
development, including academic, physical, social, emotional and spiritual dimensions of learning.
What will the Agency offer?
IHEA will offer HE pedagogic services to groups and individuals seeking support with:
*
*
*
*
*
*
*
*
*

accreditation
curriculum & pedagogical development
programme design
CPD and PPD
teacher observation / appraisal
developing classroom skills
governance
sharing best practice
inspection regimes

How will the IHEA work?
* undertaking research projects and using its professional network to bring together teams with appropriate expertise and
skills
* having a commitment to ethical practice while avoiding unnecessary bureaucratic structures
* setting up a charity to provide financial support for projects with proven integrity
* taking responsibility for drafting contracts, deciding on remuneration rates, setting professional standards,
overseeing projects and maintaining quality assurance.
* fostering an international outreach with exchange and support for projects in developing countries.
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